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INTRODUCTION AND DIFFERENCES BETWEEN BULLYING AND OTHER FORMS OF 

BULLYING 

For Ortega (2018) bullying is a phenomenon of unjustified aggression and evidenced through 

different ways of aggression. One of the main characteristics of bullying is that it persists over 

time and increases gradually in frequency and intensity. There are different elements and actors 

involved in the dynamics of bullying: there is a perpetrator of the facts called aggressor, the 

victim, and the observers or collaborators who maintain a role of silence and a feeling of 

alienation about the fact. The main difference between bullying and cyberbullying is the use of 

digital media for aggression, as well as the dynamics and structure of action. 

 

In terms of cyberbullying, Moure (2011) writes about the ease of access to mobile terminals and 

therefore to the internet that children have due to the fact that parents respond to their children's 

requests and give these electronic devices as gifts; however, the proper use of these tools is 

neither educated nor taught, and the damage that can be caused at any time and place by the 

inappropriate use of the internet and new technologies is not taken into account. This lack of 

education in the use of social networks also stems from the fact that many parents do not have 

the relevant knowledge on how to manage and configure the privacy settings of different 

websites. 

 

Therefore, parents do not know about the problem and therefore do not get involved in the social 

phenomenon of cyberbullying, which is the use of cyber media such as social networks in order 

to threaten, attack, defame or intimidate children and adolescents. In short, it is the use of new 

technologies as a way of carrying out and/or receiving abuse (Moure, 2011). 
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CHARACTERISTICS AND DERIVATIONS OF BULLYING 

As mentioned by Ortega & del Rey (2007) it can be concluded that the most precise definition 

of bullying is the one proposed by Olweus (1989). Bullying is understood as the situation in 

which a pupil is exposed with a constant frequency and over time to aggression from other 

pupils. 

The study conducted by Oliveira et al (2015) shows that a percentage 18.6% of the causes of 

bullying are related to body image or appearance, 16.2% to facial appearance, 6.8% to race or 

colour, followed by 2.9% to sexual orientation, 2.5% to religion and finally 1.7% to region of 

origin. However, it indicates that the remaining 51.2% did not identify the reason for bullying. 

CHARACTERISTICS 

Bullying can occur in different forms and in varying degrees of intensity and frequency. On the 

one hand, there are physical aggressions and indirectly extortion and theft, verbal aggressions, 

defamation, spreading rumours, social exclusion, sexual harassment, and emotional and 

psychological harm (UNICEF, 2019). 

There are different forms of online violence. On the one hand, there is sexting without 

consent, i.e., the exchange of messages or messages with sexual content without the victim's 

consent (Sanjuán, 2019). Sextortion is understood as a situation in which one person 

manipulates and coerces another to obtain sexual images (Sextorsion, 2018). 

Related to this term is grooming (IS4K, 2019), a situation in which an adult tries to establish 

contact with a minor by pretending to be a child and/or adolescent. The aim of the aggressor is 

to gain the victim's trust in order to obtain sexual content through extortion. Almost 90% of 

children under the age of 10 have access to the Internet and 1 in 4 have a mobile phone, 

according to figures from the National Statistics Institute (INE, in Spanish) (ABC familia, 2019).  

On the other hand, the Viral Violence Report (2019) mentions the concept of happy slapping, 

which is the dissemination of physical, verbal or sexual aggression and subsequent 

dissemination on social networks. It is estimated that 76,643 young people have experienced 

happy slapping during childhood. 
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According to the report drawn up by ANAR in collaboration with the Fundación Madrileña (2021), 

in Spain 21.8% of the adolescent children surveyed acknowledged having indirectly participated 

in a situation of bullying or cyberbullying without being aware of it. 

Save the Children (Sanjuán, 2019) describes cyberbullying as violence between peers with 

harassment towards a victim through messages on social networks, sending or disseminating 

manipulated content and offensive comments. In general, it refers to any act over a prolonged 

period of time and based on the internet that is intended to harm, insult, humiliate or defame. 

There are different types: persecution or harassment on social media, exclusion and denigrating 

messages, belittling, as well as manipulation and dissemination of manipulated content on the 

Internet (UNICEF, 2019). 

Panizo (2011) pointed out that, in order to prevent grooming, it should be taken into account 

that minors cannot be denied the use of technologies. Instead of that, what can be controlled is 

the use of these technologies always under supervision of caregivers. An adequate 

communication, trust and closeness between parent and children achieve better results for 

bullying prevention. As it was mentioned above, it is important to consider the education and 

development of social and emotional competences. Aspects such as emotional intelligence, 

empathy and socio-moral development are fundamental for their education. In this way, it is also 

possible to reinforce identity and encourage communication between children and families 

(Gómez et al., 2017). 

 

LIMITATIONS FOR THE DESK RESEARCH  
In the attempt to know better about the national bullying situation in Spain, it has been difficult 

to find data and information about the bullying part, especially with regard to the consequences. 

Parents of bullies are even less aware of the victims’, limiting the research. Possible unreported 

cases have to be considered a research limitation too. 

SECTION 1. RISK AND PROTECTIVE FACTORS FOR BULLYING  

Cosgaya et al (2008) mentioned the greater the perception of conflict between parents and 

hostile behaviour, the greater the emotional distress of children. Thus, it is evident that in the 

relationship style between parent and child where hostility is shown between caregivers, it is 
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associated in contract to expressions of psychological distress with repercussions in aggressive 

and criminal behaviour to seek the attention they need. 

In Spain, bullying figures have decreased by 44.5% since the beginning of the pandemic due to 

confinement. However, a 65% increase in cyberbullying cases has been detected, especially 

group aggressions (ANAR & Fundación Mutua Madrileña, 2021). 

According to a report by Bullying without Borders ("Bullying Statistics in Spain 2020/2021. 

11.229 cases.", 2021) states that within the European Union there are up to 24 million cases of 

victims of bullying and mistreatment. In Spain in 2021, 11,229 cases of bullying were reported. 

In the world, near 200,000 suicides occurs every year due to the bullying and harassment 

among young people. 

For Trautmann (2008) the contextual factors conditioning the bullying situation are the distant, 

unwarm parents, uncohesive or overprotective families, inconsistent punishments, physical 

punishments, violent parents, sibling victimisation, and a parent who has had a history of 

bullying. 

The quality of interpersonal relationships in childhood, as well as affective and emotional 

education are relevance when it comes to participating in school life. It is therefore important to 

have a degree of developed social and emotional competences, to facilitate the transition to 

adolescence and the processes and experiences lived (Romera et al., 2022). A low degree of 

development in social competence is related to the dynamics of those involved in bullying, in 

both victims and aggressors. The study conducted by Ortega-Ruiz et al. (2013) shows the 

relationship between the perception of the type of school climate and/or coexistence and the 

involvement in bullying situations. 

On the other hand, the type of relationship that is based on control can become risky and can 

also be considered a trigger for inappropriate behaviours. However, it affects to a lesser degree 

than hostile behaviours between parents or from parents towards children. Contrary to the 

above, a caregiver and caregiver-child relationship based on respect, affection and love 

determines an optimal development in the emotional well- being of the child or adolescent 

(Cosgaya et al, 2008). 

García (2008) mentioned that family conflict could affect the development of the child as it 

usually predicts maladjustment such as low self-esteem, low cohesion, and difficulties in 

externalising. Based on that, it was considered relevant to indicate that parent-child 
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relationships and interactions are interconnected and play an important role in everyday life and 

relationships with others. 

Ripoll et al (2009) recognised the link between a good parent-child relationship and 

psychological adjustments for developing mechanisms to improve a positive social, linking the 

necessary competencies for this and achieving the well-being throughout his or her life.  

Likewise, the authors mention that the lack of warmth and rejection increase hostile behaviour, 

aggression, problems in managing emotions, low self-esteem and self-concept. Therefore, the 

importance of a quality parent-child relationship is emphasised, as it influences the personality 

that the child or adolescent develops. 

 

HOMOPHOBIC AND TRANSPHOBIC BULLYING 

According to Fadanelli et al (2013), adolescent suicide is a phenomenon that is growing over 

time in the general population, and the factors can be familial, psychosocial and health 

determinants. It is possible to take into account the aforementioned factors in order to assess 

the risk, predisposition and association with this phenomenon. Nowadays bullying emerges as 

one of these possible precipitants or related phenomena and protagonist of multiple facts of 

violence among young people. 

Regarding LGTBIphobic bullying, it is important to highlight the scarcity or absence of education 

regarding sexual and gender diversity issues in the Spanish education system. Two out of four 

LGTBI people in Spain suffered harassment due to their sexual orientation in recent years, as 

is showed in data provided by the European Union Agency for Fundamental Rights (Hernaiz, 

2020). 

 

RISK FACTORS FOR AGRESSORS 

According to Braz et al (2013), in human relations it is important to develop a series of social 

competences based on social skills, such as assertive communication, sociability, empathy and 

emotional expressiveness. For Richaud et al (2011), in the construction of these competences, 

the parents play an important role from parental behaviour is manifested through two major 

dimensions: acceptance and rejection. Acceptance shows love and affection; however, rejection 

by the child's caregivers can develop hostility and aggressiveness towards others in school 
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contexts. There are three main psychogenetic factors related to this risk (Ortega & Monks, 

2006): 

A) Absence/ lack of affection 

B) Existence of physical or psychological violence in the family environment. 

C) Absence or lack of rules and limits 

Richaud et al (2011) mentioned that parents can positively or negatively influence into learning 

and modelling the expression and interpretation of emotions. Children's empathy is built from 

early experiences of interpersonal relationships. Thus, parents should stimulate empathic 

activity by modelling their concern. It is important to highlight that empathy is a concept that 

allows children to lay the foundations for affectivity in adulthood. Being empathetic leads to 

understanding each other (Gómez, 2016). 

 

FACTORS THAT CONTRIBUTE TO THE MAINTENANCE OF BULLYING 

For Kaplan (2017) it is relevant to mention the concept of gender that people had in the sixties, 

since in principle being a mother was associated with the feminine identity and therefore it was 

required to be a good mother. Likewise, during this period, the hostile behaviour and sadistic 

attitudes of parents towards their children due to regression and the use of the son or daughter 

as a repository of the parents' imbalances and conflicts were highlighted. 

Izzedin and Pachajoa (2009) stated that a significant number of parents and caregivers do not 

have a defined parenting model, however, whatever parenting style is used will always have 

positive or negative consequences at the emotional, adaptive and behavioural levels of the child 

in the process of education. This is due to the fact that it is the family that allows the initial 

development of personality, as well as the internalisation of norms and values. 

At the end of the 1950s, a movement was perceived at the pedagogical level aimed at mothers 

considering the child psychological factor, introducing parents to the concept of mental health 

and disseminating knowledge of how to carry out appropriate parenting as it is a process in 

which improvisation, or a mistake will have repercussions on the child's adult life and on society 

as a whole. Emphasis is placed on not repeating parenting models of previous generations 

since, if at the time they were good, in the future, due to social changes, in most cases they 

may be bad (Cerletti, 2015). 
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PROTECTING FACTORS 

According to Bustamante and Florenzano (2013), programmes that carry out prevention in 

educational contexts can be classified into three different types based on their main intervention, 

which are mentioned and explained as following: 

 Programmes that incorporate psycho-education on depression and/or 

suicide into school curricula: their aim is to make adolescents aware of the 

relationship between mental illness and other risk factors associated with suicidal 

behaviour, so that they can effectively seek help when they need it.  

 Training teachers or schoolchildren to detect adolescents at risk, the so-

called "gatekeepers": gatekeepers are representatives of the educational 

establishment, whether teachers, administrative staff or some of the students 

themselves, who receive specific training to be able to help adolescents at risk 

of suicide. The latter know who the gatekeepers are and know that they can turn 

to them. In turn, the gatekeepers refer the at-risk adolescent to previously defined 

specialised institutions or professionals.  

 Screening programmes for the detection of suicidal risk: their objective is to 

detect, in the same educational establishments, adolescents with mental 

pathology or at risk of suicide by means of screening instruments designed ad-

hoc. Once identified, they are referred to a mental health specialist. 

For bullying prevention to be carried out realistically and to show optimal results, it is necessary 

to involve the following models: the constructive model of coexistence to prevent violence, the 

model of networking and community work, and, finally, the prevention model focused on working 

with emotions: the socio-affective method. From the above, it is ensured that all possible 

variables within the school context are involved. That is, including the school and the community 

within the prevention process, educating students about bullying and promoting the work on 

values and empathy (Hamodi and Jiménez, 2018). 
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SECTION 2. CONSEQUENCES OF BULLYING  

Lanzillotti and Korman (2020) mentioned that the consequences of bullying are established as 

harmful at both individual and social level, which in turn can develop depressive and anxiety 

disorders, deterioration of self-esteem, self-harming behaviours, loss of trust in others and 

problems of integration, relationship and social adjustment. Fadanelli et al (2013) indicated that 

the violence caused by bullying subjects adolescents to a series of stimuli that generate 

situations of even greater vulnerability, which therefore if maintained over time becomes a risk 

factor with respect to the appearance of psychopathological and social disorders in the 

adolescent whose worst end may be suicide. 

In fact, on the most reported cases, pro-anorexia and self-harming behaviors, or even suicidal 

attempts. Other medical unexplainable effects of being bullied are also sleep disorders - such 

as difficulty falling asleep or staying asleep - stomachaches, headaches, heart palpitations, 

dizziness, bedwetting, and chronic pain and somatization. Also, stress from bullying can impact 

the immune system and hormones. 

The social dimension interferes with the physical and mental wellness since the emotional 

impact on the victim is so strong that needs to manifest. PTSD shows what is known as a seizure 

of the amygdala, whose right development in the child is key in order not to grow with stressors. 

If not treated or detected, PTSD could worsen into dissociation, anger, and difficulties in 

engaging trustworthy and long-term friendship and romantic relationships. 

So, when a child is bullied by peers, exclusion from that context follows, together with feelings 

of regret, shame, vulnerability, search for isolation, and discomfort of staying in company. Lastly, 

the lack of control coming from social refusal or threats leads the victim not asking for help and 

hiding the situation from adults, especially if not only peers are insulting with hate messages - 

practicing cyberbullying - on social networks. The most common manifestation of such lack of 

control is the children going bad at school, with a substantial worsening of grades. 

 

CONSEQUENCES FOR THE BULLY 

Children who bully others, used to be bullied or are also bullied. They are exposed to negative 

mental and physical health consequences, such as a combination of psychological problems, a 

negative perception of themselves and others, poor social skills, conduct problems, and 

rejection by their peer group. Compared with those who have bullied, but not being bullied, these 
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children have greater exposure to serious mental illness, be at high risk for thinking about and 

attempting suicide, and demonstrate heightened aggression. 

Bullying children are very sensitive to peer pressure and incapability to address their 

responsibility for their actions. All these behaviour can be accompanied by lacking 

communication skills - assertiveness -, and emotional intelligence more in general. Just like their 

victims, bullies' health consequences, if not properly treated, can suffer long-term problems, 

such as wrong anger management and dissociation from reality. 

 

CONSEQUENCES FOR THE BULLIED AND BULLYING CHILDREN´S ENVIROMENT 

Being bullied or bullying usually shows through misconduct in family, school, and peer 

relationships. In general, a disinterest in group activities and continuos isolation are the most  

common effects. What the children involved in this phenomenon try to avoid is being judged. 

From there comes a substantial lack of communication with parents, siblings, teachers, peers, 

and a more introverted, or even aggressive response to the first call for action. 

In the case of cyberbullying, the humiliation and reputational damage to the online sphere can 

easily evolve into offline violence in several settings of the bullied and bullying children. For 

instance, gendered violence corresponds to shared erroneous trends and socio-cultural norms 

among the adults of the future. At a certain point, it could appear normal for children to engage 

in digital fights that denigrate someone’s reputation, and to spread mean gossip, rumors, and 

lies to break someone’s relationships. 

SECTION 3: GOOD PRACTISES FOR PARENTS  

Practice 1: workshops for parents for the responsible use of social network, Valladolid, 2016. 

In 2016, the City Council of Valladolid, through the The Department of Citizen Participation, 

Youth and Sports and the Movement against Intolerance launched an offensive against virtual 

harassment and bullying in high schools, involving also students’ parents, for a more coodinated 

task force among educational institutions and families.  

The overall initiative was constitued of workshops for students in high schools, and workshops 

for their parents. Moreover, an awareness campaign was fostered against cyberbullying. 
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Those workshops aimed at parents of educational centres were lasting 2 hours per session, for 

a total of 5. This initiative was temporary. 

The objectives of these workshops were to inform about the risks of social networks in 

adolescents, learn to detect situations of cyberbullying in adolescents and provide solutions to 

prevent cyberbullying situations in their sons and daughters. 

Source: https://www.valladolid.es/es/actualidad/noticias/talleres-educativos-campana-redes-

sociales-alertaran-cibera  

 

Practice 2: “Guiados contra el Bullying”, UNICEF España, 2019. 

“Guided Against Bullying” is a series of three programmes in which UNICEF has created a 

space to talk about bullying. A format presented in which, throughout 3 chapters, several 

influencers, parents, students and teachers talk about bullying from different points of view, 

providing opinions and personal experiences from a perspective of sharing and giving voice to 

this reality.  

Its second chapter the presenter talks with parents of a children about how underestimated are 

conflicts among children peers, their relationships with new technologies and the reaction of 

parents about online and offline harrassment.  

Apart from these 3 storytellings, UNICEF Spain has developed a guide for parents to face school 

bullying, still available online, as well as the above described videos. 

Sources:  

https://www.youtube.com/watch?v=UcT1LowhFsM  

https://www.unicef.es/sites/unicef.es/files/recursos/acoso-escolar/UNICEF-guia-acoso-

escolar.pdf  

Other good practices and tools are very similar to the two above reported, since several guide 

against bullying have been already published for parents, as well as time-limited workshops. 

 

https://www.valladolid.es/es/actualidad/noticias/talleres-educativos-campana-redes-sociales-alertaran-cibera
https://www.valladolid.es/es/actualidad/noticias/talleres-educativos-campana-redes-sociales-alertaran-cibera
https://www.youtube.com/watch?v=UcT1LowhFsM
https://www.unicef.es/sites/unicef.es/files/recursos/acoso-escolar/UNICEF-guia-acoso-escolar.pdf
https://www.unicef.es/sites/unicef.es/files/recursos/acoso-escolar/UNICEF-guia-acoso-escolar.pdf
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