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Introduction – Bullying in Cyprus  

Bullying is a phenomenon that received a lot of attention the past years, as it has serious 

consequences on children’s lives, and has been recognized as a worldwide issue. This report as 

part of the European Project ‘Like father, like Son’, aims to present desk research around the 

phenomenon of bullying in Cyprus.   

To start with, bullying is generally understood as ‘an aggressive and intentional act or behaviour 

carried out by a group or an individual repeatedly and over time against a person’ (Olweus, 1993; 

Ttofi and Farrington, 2010). However, when talking about bullying we are not referring to one 

type of abuse, but it is an ‘umbrella’ term covering different types such as (Dixon and Smith, 

2011; Hong and Espelage, 2012):  

 Physical: kicking, punching, hitting  

 Verbal: teasing, swearing, threatening 

 Social: excluding, isolating  

 Cyber: Intentional and repeated harm inflicted through the use of computers, phones, 
and other electronic devices. 

 

Additionally, it is important to mention that when referring to bullying incidents, we are not 

talking only about a victim and a perpetrator, as the reality is much more complicated involving 

multiple roles, that are continuously shifting from minute to minute. Specifically, according to 

the Group Process theory (Salmivalli et.al, 1996) a bullying incident might involve:  

• Ringleader: initiates and leads the bullying.  

• Target: the person whom the bullying is aimed.  

• Reinforcer: might laugh or encourage what’s going on but does not taking part in the 

action physically.    

• Assistant: actively involved in doing the bullying, but not lead it.  

• Defender: Stands up for someone being bullied. They might talk to a third person about 

it.  

•  Outsider: ignores or does not see the bullying and does not want to get involved.  
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Bullying a Group Behaviour: Roles in Bullying (https://anti-bullyingalliance.org.uk/) 

 

In regards to the legal framework about bullying in Cyprus, until recently there was not a specific 

legislation directed to bullying, but it was addressed as a form of psychological and physical 

violence. However, due to the rise in incidents the parliament is considering to deal with bullying 

in all its forms, as a separate criminal offence, which will be punished with up to a year in prison 

and/or a fine up to 2000 EUROS depending on the severity of the case. Additionally, such cases 

will be directed to courts dealing only with incidents involving minors. It is worth to note here 

that the minimum age of criminal responsibility in Cyprus is 14 years old (CY Law, 2022).       

Moreover, various national, European and International guidelines are related to the protection 

of children and youth against bullying. As part of the Cypriot society, minors are protected and 

are subjected to constitutional rights such as ‘right to life and physical integrity, to not being 

treated harshly or in a degrading way, and the right to freedom and personal security’ (CYLaw, 

2022). At an international and European level, the International Convention on Children’s Rights 

(UNCRC, 1989) and the European Convention on Human Rights (ECHR) which provide various 

measures in order to safeguard the rights and the protection of children and youth from any form 

of abuse and violence.      

The extent of bullying prevalence in Cyprus is not clear, and there is a need for more research to 

explore it further. However, key researches conducted in Cyprus the past 20 years show a rapid 

increase on victimization and perpetuation of bulling incidents. Firstly, a study by Kokkinos & 

Panayiotou (2004) using sample of 12-15 years old Greek Cypriots from two junior high schools 

reported that 8% stated that they bullied someone, 15% being bully and victims and 22% being 

victims only. Nevertheless, the results of this study should be used with caution as only a small 

sample of the student population has been used, and any generalization the student population 

should be made with caution. Similarly, another research consisting of a bigger sample of 

elementary and high school students was conducted by Stavrinides et.al (2010) who found that 

https://anti-bullyingalliance.org.uk/
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9.4% of the students had bullied someone in the past, whilst 11.3% being bully and victims. 

Additionally, according to the EU Kids Online Report (2013) Cyprus has recorded low risk for 

children to be exposed to online risks, including cyberbullying (Helsber et.al, 2013).  

However, the most recent study was conducted by OECD (2019) at a European Level and revealed 

that incidents of bullying in Cyprus are on the rise. Specifically, in a sample of students between 

11-15 years old, 14.1% reported that they bullied someone, whereas 22.2% reported that they 

have being a victim of bullying. This rise is also prevalent on the recent reports from Dr Kostas 

Fantis, Associate Professor of Psychology from the Department of Psychology of the University 

of Cyprus who stated that ‘One in four school students in Cyprus have been victims of bullying 

while one in 10 said he/she was the one exercising this aggressive behaviour ‘. 

Risks and protective factors for bullying 

During the last decade, several studies have tried to identify potential risk and protective factors 

about the phenomenon of bullying in Cyprus, however more research is still required in this field. 

These factors stemmed from the available research so far can be classified in three broader 

categories: contextual, behavioral and relational.  

To start with, contextual factors refers to factors such as gender, age, sexual orientation and their 

association with bullying behavior and/or victimization. An interesting finding according to 

Stavrinides et.al (2010), was the interaction between gender and age; as it appears that age 

operates as a moderator in the relationship between gender and bullying. Specifically, as boys go 

through the early adolescent years (14-16 years old) the intensity of bullying increases, while in 

girls the intensity remains the same. Additionally, in terms of victimization adolescent boys are 

victimized more than adolescent girls whereas in childhood the intensity of victimization is rather 

equal. Additionally, students from the LGTPQ community appears to be at a higher risk of 

victimization (HOMBAT, 2016).  

In regards to the behavioral aspects, Georgiou and Stavrinides (2012) found that bully/victims 

were the most impulsive, had high levels of hyperactivity and showed low empathy and social 

skills. Moreover, narcissism has been found to be a key personality trait of bullying perpetrators 

(Fanti & Kimonis,2013; Fanti and Henrich,2014). In addition, low self-esteem has been found to 

be a risk factor leading children to become bullies (Fanti and Henrich,2014). However, this result 

needs to be treated with caution as the research to date on low self-esteem as a risk factor for 

bullying is inconclusive.  

Furthermore, in regards to protective factors, affective empathy has been related to less 

involvement in bullying incidents (Stavrinides et.al, 2010). Additional factors from the 

international research such as resilience and high development of social skills (Haskett et.al, 

2006; Schultz et.al., 2009) have been found to act as protective factors against bullying, however 

no research has been found up to this date analyzing those factors in Cyprus.   
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Lastly, many studies have been conducted in Cyprus investigating the relational aspects, and 

specifically the role of family processes in regards to bullying. For example, parental over-

protection is significantly associated with child victimization at school, as overprotection often 

creates barriers for the child to develop key social skills and independence (Georgiou, 2008; 

Floros et.al, 2013; Fousiani et.al, 2016). Additionally, authoritarian parenting style was 

significantly associated with both bullying behavior and victimization (Georgiou et.al, 2013), 

along with the attachment with parents and peers (Georgiou and Stavrinides, 2013), indicating 

that alienation, lack of trust and communication with parents and peers can consist a risk factor. 

These findings suggest that a dysfunctional family environment may foster children’s aggression, 

which in turn can be expressed through abusing other children. On the contrary, a healthy family 

environment can act as a protective factor, while also promoting children’s autonomy (Fousiani 

et.al, 2016).   

Consequences of bullying  

Due to its negative impact for both the victim and the bully, bullying has been acknowledged as 

an important public health concern that requires the collaboration and intervention from various 

actors such as health, educational and family institutions. The consequences of bullying have 

been well examined from the international research, and it is divided into negative consequences 

associated with the physical, emotional and social wellbeing.  

To start with physical consequences, bullying victimization has been associated with 

psychosomatic issues such as stomachaches and headaches related to anxiety and stress (Gini 

and Pozzoli, 2013), eating disorders such as anorexia and bulimia (Copeland et.al, 2015) and in 

the most serious cases with self-harm behavior (Karanikola et.al, 2018). 

In addition, bullying can have negative effect on victims’ mental health, such as depression, post-

traumatic stress and anxiety (Rigby, 2003; Karanikola et.al, 2018), but also with feelings of self-

blame and low self-worth (O’Moore & Kirkham, 2001). Feelings of anxiety and depression can 

also appear for the bullies as well (Wolke and Lereya, 2015). It is also worth-mentioning that 

exposure to a bullying incident can has a negative effect on bystanders increasing feelings of 

anxiety and the risk of aggressive behavior (Rivers et.al, 2009).  

Lastly, victimized students are more likely to experience loneliness and isolation, evident in the 

absence of close interpersonal relationships and peer support (Nansel et.al, 2001; Georgiou and 

Stavrinides, 2008). Moreover, involvement in bullying has been associated with poor academic 

performance for both victims (Glew et.al, 2005) and bullies (Stavrinidis et.al, 2011). Bullies are 

also appearing more likely to engage in risky behaviors such as tobacco and/or alcohol abuse 

Radliff et.al (2012), and present higher risk to face problems with the law as they are growing up 

(Shetgiri, 2013).    
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Good practices for parents    

In this section, a collection of good practices related to combating and preventing bullying in 

Cyprus have been gathered, and specifically in the form of educational workshops/seminars 

and/or resources directly addressed to parents and guardians. 

 

 

 

Hope for Children CRC Policy Center  -  ‘Beat Bullying‘ Programme 

 

GOOD PRACTICE 1 

Name ‘Beat Bullying‘ Programme 

Purpose Educational, Raise Awareness 

Key Stakeholder Hope for Children CRC Policy Center 

Description  Hope for Children CRC Policy Center aims through its actions to 
promote the rights and the wellbeing of children. This programme aims 
to raise awareness about the issue of bullying to parents and educators 
through the organization of various seminars/ workshops, and through 
the launch of a mobile app “HFCBeatBullying”, which it can be used as a 
tool for prevention and intervention to bullying incidents offering tips, 
advices and useful contact numbers at a local and EU level.  

Status Ongoing 

Link/ Website https://www.uncrcpc.org.cy/project/beat-bullying-program/  
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 Youth Board of Cyprus - “Micri Arktos” 

 

GOOD PRACTICE 2 

Name  

“Micri Arktos” 

Purpose Educational, Raise Awareness 

Key Stakeholder Youth Board of Cyprus 

Description  The aim of the Psychosocial Empowerment Program “Mikri Arktos” is 
personality development, social skills improvement, confidence 
boosting and personal empowerment that will enable individuals to 
deal with daily challenges successfully. Part of the trainings organized 
are around the issue of bullying adresseed to both parents and youth.   

Status Ongoing 

Link/ Website https://onek.org.cy/en/programmata-ypiresies/symvouleftikes-
ypiresies/programma-psychokoinonikis-endynamosis-neon-mikri-
arktos/ 
 

 

 

 Cyprus Pedagogical Institute – Internet Safety – Safer Internet 

 

GOOD PRACTICE 3 

Name Internet Safety – Safer Internet 

Purpose Educational, Raise Awareness 

Key Stakeholder Cyprus Pedagogical Institute 

Description  The Internet Safety programme offers free access to educational 
materials and resources for parents and children in relation to cyber-
bullying. This programme is part of the national strategy in Cyprus 
aiming for a safer internet for everyone.   

Status Ongoing 

Link/ Website https://internetsafety.pi.ac.cy/parents/parents-links/  
 

 

 

 

https://onek.org.cy/en/programmata-ypiresies/symvouleftikes-ypiresies/programma-psychokoinonikis-endynamosis-neon-mikri-arktos/
https://onek.org.cy/en/programmata-ypiresies/symvouleftikes-ypiresies/programma-psychokoinonikis-endynamosis-neon-mikri-arktos/
https://onek.org.cy/en/programmata-ypiresies/symvouleftikes-ypiresies/programma-psychokoinonikis-endynamosis-neon-mikri-arktos/
https://internetsafety.pi.ac.cy/parents/parents-links/
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Commissioner for Children’s Rights  

 

GOOD PRACTICE 3 

Name Commissioner for Children’s Rights  

Purpose Educational, Raise Awareness 

Key Stakeholder Commissioner for Children’s Rights 

Description  The mission of the Commissioner is to protect and promote the rights 
of the child. Her role is to represent children and their interest at all 
levels, to promote public awareness and sensitivity so that children’s 
rights in the family, at school, in the community are safeguarded and to 
identify and promote the views of children where they themselves 
cannot be heard, to monitor legislation relating to children and to 
submit proposals aiming at their harmonization with the Convention on 
the Rights of the Child, to carry out public awareness campaigns, to 
appoint a representative of the child in judicial proceedings affecting 
him/her and to represent children in procedures affecting them. 

Status Ongoing 

Link/ Website http://www.childcom.org.cy 
 

 

Emphasys Centre – Learning Hub  

 

GOOD PRACTICE 4 

Name Learning Hub  

Purpose Educational, Raise Awareness 

Key Stakeholder Emphasys Centre 

Description  The Learning Hub is an innovative initiative by the Education and 
Research Centre ‘Emphasys Centre’ in collaboration with the newly 
established NGO ‘CitizensACT‘ which aims to provide free lifelong 
learning opportunities to citizens of all ages. Part of these courses are 
related to bullying and cyber bullying awareness addressed to parents 
and educators.  

Status Ongoing 

Link/ Website https://emphasyscentre.com/learninghub/  
 

 

  

 

http://www.childcom.org.cy/
https://citizens-act.org/
https://emphasyscentre.com/learninghub/
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Conclusion  

 

To sum up, bullying is a phenomenon that received a lot of attention the past years, as it has 

serious consequences on children’s lives, and has been recognized as a worldwide issue. This 

report as part of the European Project ‘Like father, like Son’, aims to present desk research 

around the phenomenon of bullying in Cyprus. Specifically, an overview of the prevalence of this 

phenomenon in Cyprus has been discussed, along with available research in regards to risk and 

protective factors, but also the various consequences of bullying on both victims and bullies. 

Finally, a collection of good practices addressing the needs of parents and guardians of children 

in Cyprus has been presented.     
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