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Introduction 

Defining bullying and its characteristics 
 

From an early age, peers play an important role in a person’s socio-emotional development. In this way, 

social skills, positive attitudes, adapted behaviors and an important source of social support can be 

developed in interaction with peers, but socializing with peers often includes certain undesirable 

outcomes, including violent behavior among children. 

Bullying among children is when one or more children repeatedly and intentionally harass, attack or 

physically injure another child who cannot defend themselves. It can take the form of threats, bodily 

injuries, rejection, ridicule, teasing, gossip, alienation of things, transmitted aggression towards objects 

(vandalism in schools). A fight or conflict between two equally strong opponents is most often not 

considered bullying. Bullying means repeated aggression, that is, inflicting injury or damage to a helpless 

victim who cannot defend himself. Certain behaviors of children can be considered bullying if they 

include:  

1. intentional negative behavior,  

2. harm to another child,  

3. recurrence, and  

4. the presence of a power imbalance between the child and the child. who experiences such 

behavior (Olweus, 1998). 

Milašin, Vranić and Buljubašić Kuzmanović (2009) distinguish between  

- physical (eg hitting, pushing, spitting),  

- verbal (teasing, calling derogatory names, etc.),  

- relational (exclusion from society and by spreading rumors about another person),  

- sexual (eg unwanted physical contact of a sexual nature),  

- economic (such as embezzlement and extortion) and  

- cultural violence (such as insults on national, religious or other prohibited grounds). 

According to the visibility of violent acts, the mentioned forms of classic violence can be open or hidden 

(Velki & Kuterovac Jagodić, 2014). 

School is without a doubt the place where the most happens violence among children. It is most often 

manifested by hitting, destroying things, damaging the property of another student, throwing things 

through the window, mockery and verbal insults. It often includes comments about the child’s family or 

relatives. The second type of bullying, the so-called indirect violence, includes intentionally excluding a 

child from group games. It happens to one in five school children. Incidents like this are recurring and 

the child has a hard time coping with it. The school most often takes place in toilets, hallways and other 

areas outside the control of the teacher. It can also happen in class, in front of other children who most 

often do not come to the aid of the victim due to lack of interest, fear or lack of empathy. 
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In 2003, the Child Protection Clinic of the City of Zagreb conducted a survey in 25 primary schools on 

school violence among children. Questionnaires were filled out by students from fourth to eighth grade 

in 13 cities in Croatia. The obtained results showed that approximately every fourth child, ie 27% of 

surveyed students experience at least one form of violence at school almost every day, with 19% of 

children being passive victims (only experiencing violence) and 8% of children being "provocative 

victims" (they experience violence, but they do it). The research showed that 8% of children are violent 

towards other children on a daily basis, and they do not experience violence themselves (ie a total of 

16% of children behave violently towards other children on a daily basis). There is a significant 

association between violence committed and experienced. Children who are more likely to experience 

violence are more likely to be violent towards other children. 

On the other hand, when it comes to school practices in response to bullying in Croatia, according to 

Ombudsperson for Children of the Republic of Croatia (2021) there is great diversity and inequality, from 

non-response, which parents perceive as "cover-up", to comprehensive response in accordance with 

regulations and rules of the profession. Some schools, although taking certain formal measures and 

activities, do not have effective responses to violence at the level of outcomes for children. Experts 

often point out that the school environment is also very important for the occurrence of violent 

behavior. Lack of closeness, a sense of acceptance of all students and mutual respect between teachers 

and students and vice versa, lead to violent behavior at school. The non-response of teachers and 

professional associates to aggressive student behavior and poor supervision in certain parts of the 

school (playground, hallways…) only make it easier for violent students to be aggressive and intimidate. 

Also, PA "Step by Step" conducted a survey in which 5,076 respondents from the Republic of Croatia 

(students, parents and educators) participated. The results show that 62% of parents and 44% of young 

people have never been to education related to violence/bullying, and only 68% of school staff is 

aware of the legal obligation to report violations of children's rights. These data indicate that every 

second parent and also every other young person has not had the opportunity to acquire some 

knowledge and skills in the field of prevention in the form of education for peace and nonviolence, and 

the level of knowledge of regulations related to this area is worrying, especially within educators. 

Difference between bullying and other forms of bullying 
 

Cyberbullying 
 

Today, adolescents use different technologies, and they are online almost every minute of their waking 

state. In the lives of children and adolescents, the Internet has brought a number of benefits. Although 

electronic media are becoming extremely popular in this population, their use carries certain risks. Thus, 

in the virtual sphere, children and young people can very easily be exposed to violations of their rights. 

Through electronic media, everyday violence among children spreads to the virtual space. Although, 

widely accepted definition still doesn′t exist, Cyberbullying can be defined as intentional and repeated 

violence directed at a child through computers, mobile devices and other information and 

communication media (Patchin and Hinduja, 2015).  

Consensus on the relationship between classical and electronic abuse and violence among children has 

not yet been fully reached. Some authors consider bullying to be a unique phenomenon (eg Beran & Li, 

2007; Mehari, Farell & Le, 2014, as cited in Strabić & Tokić Milaković, 2016), and cyberbullying only a 
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continuation of classic violent behavior, a new modality of the same phenomenon. In order for 

children's behavior to be considered abusive, whether in direct interaction or in a virtual environment, 

it is important to include repeated aggressive actions with the intent to cause harm, with a power 

imbalance between the child who commits and the one experiencing such treatment. 

Children who commit classic bullying are also prone to bullying through electronic media. Likewise, 

children who are exposed to classic forms of bullying often experience cyberbullying. Similar to classic 

bullying, messages or comments can be presented in a public virtual domain and made available to 

acquaintances or strangers to children involved in bullying. In other words, the role of “audience” in the 

virtual space is to some extent comparable to the role of peers and passers-by in school or on the street. 

Other authors are less inclined to think of bullying as a unique phenomenon and primarily emphasize 

the specifics of cyberbullying in relation to classical forms of bullying (e.g. Slonje, Smith & Frisen, 2012). 

Thus, Patchin and Hinduja (2015) problematize the mentioned elements of the definition of abuse when 

it takes place through electronic media. Since the intent of the perpetrator is a key element that 

distinguishes abuse from accidental incidents on the Internet, it is questionable to view this component 

from the perspective of a person experiencing violence. Namely, a person will sometimes perceive that 

the violent behavior to which he is exposed was committed with intent, even when in reality this is not 

the case (Patchin and Hinduja, 2015). For example, someone may comment on a picture or other 

content in jest, but due to the lack of non-verbal communication, the person to whom the comment is 

intended may perceive it as a provocation or insult.  

Also, the element of harm as a consequence of cyberbullying is crucial, but sometimes less obvious and 

recognizable in a virtual environment (Vandebosch & Van Cleemput, 2008). Given that children prone 

to cyberbullying do not see the person they are harming or the consequences of such behaviour, Patchin 

and Hinduja (2015) believe that it is not justified to look at the harm from the perspective of young 

people who behave violently, because they tend to rationalize and reduce their actions. At the same 

time, only a one-time publication of violent content on the Internet can contribute to the repeated 

experience of violence of the person who is exposed to it, and every time he is online. 

When it comes to classic bullying, the identity of the child who commits violence is usually known to the 

peer to whom such behavior is directed and to other persons who may be close to aggressive practices. 

Therefore, there is a certain possibility that a child experiencing violence will be provided with timely 

protection by other persons who witness violent incidents. Due to the potential anonymity of 

interactions in a virtual context, the identity of the child who commits the violence may remain unknown 

and undiscovered to the child to whom the aggressive actions are directed. So, children who commit 

cyberbullying are not detected or faced with the consequences of their behavior tend to continue to 

behave aggressively. On the other hand, a child exposed to cyberbullying is aggravated, and sometimes 

and it is impossible to find out whether he is being abused by an individual or several people, an 

acquaintance or a stranger, etc., which increases the experience of emotional stress (Heirman & 

Walrave, 2008).  

In addition, the anonymity of the “perpetrator” of violence may lead to limited opportunities for timely 

and adequate intervention by adults or the child exposed to aggressive behavior and the prevention of 

such actions in the future (Slonje, Smith & Frisen, 2012). Furthermore, the role of the “audience” 

witnessing cyberbullying is more complex than that of classical bullying. Namely, classic forms of bullying 
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can take place without the presence of “observers” or in front of a relatively limited group of children 

who directly witness aggressive behavior. However, through information and communication 

technologies, the same acts of violence perpetrated by a child at one time (eg posting compromising 

content on the Internet) may be reviewed, commented on or distributed at a later stage by another 

person who has previously witnessed such act, which also assumes the role of “perpetrator” of 

cyberbullying (Slonje, Smith & Frisen, 2012). In the literature we come across the following forms of 

cyberbullying:  

a. according to the type of media and media modalities used in the commission of violence (email, 

blogs, forums, websites, social networks) or  

b. according to the type of action, and these forms are most common in children and youth: 

- Flaming - a type of violent behavior by sending vulgar and offensive text messages by e-mail, and is 

often called flame war or insulting messages. 

- Online or electronic harassment - repeatedly sending messages with offensive content to harass 

and insult others. 

- Electronic stalking and intimidation (cyberstalking) - is a type of repeated intense harassment that 

includes intimidation and threats, even physical injuries to permanently cause fear. 

- Electronic cyberdenigration and misinformation - refers to the dissemination of false information, 

gossip, rumors or altered photographs that may make a person unattractive, ugly or the like via 

messages, e-mail or websites to the victim. can cause great pain suffering. 

- Electronic outing and trickery refer to the hostile disclosure of secrets and obscene data, 

photographs and private information and their publication on the Internet. 

- Exclusion - intentional exclusion from online groups and rejection or deletion from the list of friends. 

- Identity theft (impersonation) - stealing passwords or impersonation, and then sending messages 

and photos to endanger or damage a person's reputation. 

- Happyslapping - sending videos of attacks is a relatively new form of electronic violence that occurs 

when the perpetrator attacks, ridicules or ridicules a peer by sending videos or posting them on the 

Internet. 

- Sexting - sending messages with sexually explicit content or sending partially nude or sexualized 

photos. 

- Fraping - violent intrusion of "friends" on someone's website and sending messages of 

inappropriate content to others, as if the owners of the profile, and a derivative of the word 

Facebook and rape. 

According to Patchin and Hinduja (2012), 20% of adolescents aged 11 to 18 were victims of electronic 

violence, and in a review of 35 published articles they found that the range of percentages of victims of 

electronic violence ranged from 5.5% to 72.5% , ie, on average, 24% of participants were victims of 

electronic violence (Patchin and Hinduja, 2013). In Croatia, Brave telephone and the Child Protection 

Clinic of the City of Zagreb conducted a national survey on the experiences and behaviors of children 

and youth on the social network Facebook and the Internet in general. The sample consisted of 1489 

children and young people aged 11 to 18, and the results showed that 21% of children received offensive 

messages, 16% sexual messages, 26% were slandered, 16% experienced identity theft, and 11 % 

exclusion from an online group (Buljan Flander, 2016). 

Sexual violence 
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Sexual violence is least represented in the literature. According to Hill and Kearl (2011), the most 

common perpetrators of sexual violence, especially sexual harassment, are peers. Sexual violence is one 

of the two dominant forms of gender-based violence where the victims are mostly girls and women.  

Sexual violence among peers is more pronounced in high school, and one of the reasons it is not talked 

about enough is that it is interpreted as a common behavior of adolescents and is called flirting, ways 

of expressing interests, seduction, etc., and one of the reasons is and that sexual violence and abuse are 

understood only as the most severe forms, ie rape (Bilić, 2018). According to Bilić et al, (2012: 143), and 

in accordance with the definition of sexual violence given by the American Academy of Child and 

Adolescent Psychiatry, sexual abuse among peers is defined as any sexual act between two minors if 

one has power over the other, as well as forcing and persuading the child to engage in other sexual 

activities with or without contact.  

Three factors that distinguish abusive from non-abusive sexual behavior:  

- difference in power,  

- difference in knowledge, and  

- difference in satisfaction.  

The difference in power should be based only on physical strength, although this is not only about 

physical coercion but also about persuasion, bribery, false promises, etc. Differences in knowledge can 

have children who are five or more years older than the victim, but also more advanced, as well as those 

who are more interested in the topic. Difference in satisfaction is an important criterion that warns that 

abuse is also considered a relationship between children, since the abuser does so for personal, not 

mutual, satisfaction.  

Sexual harassment or harassment is characterized as unwanted, repetitive behaviors of a sexual nature 

that may include unwanted touches, contacts, inappropriate touching of intimate body parts, kissing, 

hugging, demands for sexual intercourse and other verbal, nonverbal and physical forms of behavior 

that embarrass or humiliate the victim and cause a sense of shame (Mamula, 2007).  

Bilić (2018: 72-73) categorizes sexual harassment into two groups:   

- Non-contact harassing activities of a sexual nature which includes unwanted verbal sexual remarks 

and suggestions, comments, jokes, etc. Such remarks are often accompanied by pictorial vulgar 

gestures, but also staring, by winking, by giving various signs. In schools, it is not uncommon for 

written remarks similar to content addressed to a particular child and left in visible, often 

inappropriate places or vulgar graffiti on school outdoor and indoor surfaces. These include showing 

pictures and pornographic material or intentionally leaving it under a bench or in the victim's bags. 

Also, among disturbing non-contact activities are both calls and offers to provide certain assistance 

(eg in learning) with seeking sexual services in return. Coloroso (2004) considers the verbal form of 

violence to be the most common form of sexual violence. 

- Forced contact activities include pinching during classes, physical restraint, pulling, touching the 

chest, hugging, trying to kiss and similar ways of touching in an undesirable way in school practice 

are often noticed and tolerated as common forms of developmental behavior among adolescents.  

According to a survey conducted by the Child and Youth Protection Clinic of the City of Zagreb and Brave 

Phone in 2004, 2008 and 2013 (Brave Phone, 2014), 90% of children use the Internet and 93% of children 
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have a Facebook profile, with every second child unattended during use. The above research shows that 

almost every third child was exposed to messages with sexual content, with a third not confiding their 

experience to anyone. Children often do not talk about their experiences for fear that their parents and 

other adults will not trust them or that they will not understand equally the severity of the violence that 

is happening to them. Data from the Council of Europe (2010) point out that 1 in 5 children are victims 

of sexual violence, while every third child has been exposed to sexual content via the Internet. Girls are 

five times more likely to be victims than boys, and the perpetrators are mostly men, children and young 

people unknown to them. Based on the above data and through work with children and young people, 

the need to educate and inform children and young people, their parents and the general public about 

the forms of electronic and electronic sexual violence was recognized. 

Sexual violence is characterized by not giving consent to sexual acts, use of force, threats and / or 

deprivation of liberty. These forms of violence can occur regardless of the relationship between the 

victim and the perpetrator, as well as the situation in which the victim finds himself. 

As the Republic of Croatia generally lacks systematic work on the issue of sexual violence, it has been 

neglected in the virtual world as well. More attention is still being paid to cyberbullying than to 

electronic sexual violence itself.  

 

Homophobic/transphobic violence 
 

Homophobic violence in schools is when people behave or speak in a way that makes someone feel 

harassed because of their real or perceived sexuality. People may become victims of this form of 

violence because of their appearance, behavior, or other physical characteristics, or because they have 

friends or family who are gay, lesbian, bisexual, or transgender, or simply because they see them as 

different. Like all forms of violence, homophobic violence can occur through derogatory names, rumors, 

physical or sexual, or emotional abuse.  This type of violence can also include threats to "outsource" to 

friends or family, even if you are not gay, lesbian, or bisexual. 

In some countries, 85% of LGBT students experience homophobic and transphobic violence in schools, 

and 45% of transgender students drop out of school. The target of homophobic violence is also 33% of 

young people who are perceived as LGBT people because their appearance and appearance is not in 

line with gender norms. These are the findings of the UNESCO global report “Out In The Open” on the 

education sector’s response to violence based on sexual orientation and gender identity or expression.  

Regarding Croatia, in 2020. Zagreb Pride published the results of a survey which indicates that the 

everyday life of LGBTIQ people in Croatia is still marked by fear of violence and discrimination. This field 

research was conducted in the period from April to August 2020, on a sample of 767 LGBTIQ people.  

Almost two thirds of the participants have experienced violence at least once since 2013 due to their 

external orientation, sexual characteristics, gender identity and / or gender expression. 491 and 64% of 

them, respectively, most often experience verbal abuse, followed by unwanted sexual suggestions, 

unwanted touching and threats of physical violence, and monitoring, stalking and / or intimidation. 

Slightly more than 60 percent of the respondents experienced some form of discrimination, either at 

school or at work, or in contact with institutions such as the police, judiciary and health.  

Regarding the EU level, in 2019, the EU Agency for Fundamental Rights conducted the largest survey in 

Europe on the human rights situation of LGBTIQ people, on almost 140,000 respondents from all EU 

member states and Serbia and Macedonia. This repeated the same survey from 2012, and new data 
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show that discrimination is on the rise. As many as 43 percent of respondents said they had faced 

discrimination in the past 12 months, up from 37 percent in 2012. But compared to a previous survey, 

more than half of people in the EU are now open to being LGBTIQ people, up from 36 per cent in 2012. 

At the same time, 43 percent of respondents believe that violence has increased in the last five years. 

Only 28 percent of them believe that the Government is adequately responding to their security needs, 

while only 13 percent of those surveyed at the Croatian level. This is the first time that teenagers have 

been included in this research. Thus, 30 percent of people aged 15 to 17 at the EU level hide their 

sexuality in school, while 51 percent of their peers in Croatia do so. 

Researches conducted in Croatia show that poor knowledge of sexual orientation prevails in Croatian 

secondary schools and that students' attitudes towards gays and lesbians are generally extremely 

negative. They also show a worrying prevalence of violence against homosexual students. Given these 

data, psychology students Dora Petrović and Ivan Kuliš examined the attitudes of high school graduates 

in six Zagreb high schools and vocational schools towards gays and lesbians, their knowledge and 

perceived violence against homosexual students in schools. The study involved 239 fourth-graders, 

including 49.2 percent girls and 50.8 boys. The results showed that students have negative to slightly 

positive attitudes towards gays and lesbians. At the same time, attitudes towards gays are more 

negative than attitudes towards lesbians. Students' knowledge of sexual orientation is relatively weak 

and extremely worrying. Just over 50% of students think that a person chooses their sexual orientation. 

Also, 50% of students believe that homosexuality is a form of disorder or disease and that a child who 

grew up with parents of homosexual orientation is more likely to become gay or lesbian.  

In addition, as many as a quarter of students believe that sexual orientation can be changed through 

therapy, and a fifth believe that most gays are infected with HIV. 

What gives hope is that students who have a better knowledge of sexual orientation also have more 

positive attitudes. On average, religious students have more negative attitudes than ethics students. 

Such data can be explained by different approaches to this topic in lectures on ethics and religious 

education, but also by the fact that students initially differ in their attitude when choosing an elective 

subject in school. The sad news is that violence against homosexual students is present in all schools. 

The prevalence of verbal violence is high, and several students have noticed more severe physical 

violence against homosexual students at their school. Violence is particularly pronounced in vocational 

schools where more negative attitudes prevail and students have less knowledge of sexual orientation. 

Aim of the project and aim of the PR1 activity 
 

"Like father, like son" project will operate and propose innovative approaches in Adult Education, by 

fulfilling the following objectives:  

- designing and educational framework based on the parents' learning needs, so as for parents' 

associations, adult training centres, parents' schools to be able to shape training paths on 

bullying and cyberbullying;  

- designing training materials for parents following the non-formal education approach, that 

better suits their need for lifelong learning; - promoting a right digital literacy among parents 

and their children, that includes the application of the AR game and the acknowledgement of 

diversity-related concepts for both targets 
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The objective of the PR1 Like Father Like Son Overview on Bullying is to create an educational 

framework on the project topic together with the target group - parents of children between 10 and 15 

years old -, including its specific needs, learning style, motivation and interests. The aim is to outline the 

nature and the causes of bullying in peer children in every participating country (Croatia, Spain, Cyprus, 

Italy, Greece and Netherlands), through the investigative method and desk research. That will include a 

detailed analysis of previously detected needs and through tracing of the learning needs of parents, who 

miss key concepts that make the roots of diversity acceptance and respect easier to grow in their 

children. 

Limitations of the desk research 
  

Among the limitations of desk research, we emphasize the possibility that some important projects, 

seminars, or other forms of services for parents in the field of bullying and other forms of violence in 

the Republic of Croatia remained unrecognized due to lack of information or the fact that at the time of 

writing Insufficiently promoted. Also, one of the limitations is the fact that in the Republic of Croatia 

there is a lack of comprehensive recent research on the population of children aged 10 to 15 regarding 

traditional bullying (peer violence) and that accordingly some recent statistics could not be presented. 

In addition, a similar situation occurs with electronic violence, given that many studies in the Republic 

of Croatia are conducted in segments for the purpose of preparing graduate or final theses. 

Unfortunately, there is no practice of systematic and longitudinal monitoring of the prevalence and 

incidence of these phenomena. 

Section 1: Risk and protective factors for bullying    
 

Children involved in violent behavior are usually divided into three categories according to their role:  

- bullies - children who only commit violent behavior against peers,  

- victims - children who only suffer violent behavior and  

- perpetrators - violent victims - children who commit violence against others, but she herself 

suffers from violent behavior.  

A bully is an individual who intends to cause harm to a victim, or victims, repeatedly, over a long period 

of time (Gaffney, Farrington, & Ttofi, 2019). Bullies are usually self-aware, not anxious, have a desire to 

domination and control of others (Olweus, 1998). Paradoxically, they are easily offended and tend to 

perceive aggression towards to herself even when she is not present. Most male attackers are physically 

well developed and strong. But a lack of physical strength can be offset by intelligence associated with 

cruelty. A bully does not have to be involved in the action, he can be the organizer of the group. They 

usually do not like and have not adapted to school, they have poor impulse control, they are insensitive 

to other people's feelings. 

Common profile of bullies: 

- aggressive 

- impulsive 

- desire to rule, power 
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- hostility to the environment  

- lack of empathy 

- need to gain benefits (material) 

- positive opinion about themselves 

- average or slightly below average favorite among peers. 

Victims of bullying will feel that they cannot easily defend themselves against a bully, either due to a 

physical or social power imbalance. The victim can be any child, but the group most at risk is a new child 

in the class, a gifted child, a calm and kind child, a child with a good relationship with a teacher, a child 

of lower socioeconomic status, a child from another ethnic group and a child with disabilities. The typical 

victim is calm, shy, sensitive, low self-esteem. Although most victims do not provoke aggression, some 

children may be verbally aggressive toward those who are physically stronger and older than 

themselves. Children who are perceived as different by their peers are at higher risk of becoming victims 

of peer violence. In cyberbullying, the most common victims are children who are physically different 

(eg short, thin, fat, unusual hairstyle, etc.) (Bilić, 2018).  

A combination of some of the following factors can contribute to a child becoming a victim of violence: 

- introversion 

- sensitivity 

- overprotection by parents (caring, working for children) 

It is especially important to emphasize that participants in the cycle of violence are not only victims or 

attackers, but also child observers. Observers are the third group of peers who indirectly participate in 

the act of abuse themselves. They can help and encourage the person initiating the abuse. Out of fear, 

they even join the bullies to protect themselves.  

Risk factors – with focus on bullies 
 

According to the ecological approach, violent behavior of children can be explained by risk factors in 

several systems that surround the child and affect him directly and indirectly. In addition to the 

mentioned systems, individual factors, ie psychological and biological characteristics of the child, 

influence whether he or she will participate in violence and in what role. 

The child's interactions with family members, friends, peers, teachers and others in his immediate 

environment, including violent interactions as well as reactions of others to bullying among peers, are 

factors of the microsystem. Interactions between family, school, and peer microsystems form a 

mesosystem that also has a direct impact on the occurrence or absence of peer violence. In addition to 

direct influences, systems such as the social community, neighborhood and media (exosystem), but also 

culture and state policy (macrosystem) that are more distant from the child, also have an indirect 

influence on the occurrence of violence and victimization. It is assumed that these distal systems act on 

the child through the lower levels of the system which in turn they function as mediators. 

Regarding parenting styles, the commission of classic bullying is associated with growing up in families 

with pronounced and frequent conflicts among members, but also those overprotective, as well as the 

child's exposure to authoritarian parenting style that is rigid and without adequate levels of 



  
 

  

 
 

The project has been funded with support from the European Commission. The 
contents of this publication are sole responsibility of the author, and can in no way 
be taken to reflect the views of the European Union. 

 
Α1.1 Research guide Page 12 of 23 

 
 

responsiveness and support (Georgiou et al, 2013). Exposure of children to psychological aggression or 

abuse and neglect by parents (guardians) is associated with the experience of violence by peers at 

school. When it comes to committing electronic violence, the lack or avoidance of communication 

between the child and the parent and within the family in general is associated with the child’s 

propensity for violent behavior in a virtual environment (Floros et al, 2013). Furthermore, it turned out 

that frequent punishment of children or excessive indulgence of parents are predictors of doing, but 

also experiencing electronic violence among peers.  

Gender and age are the most researched individual child traits associated with violent behavior. 

Previous research has shown that boys are more physically violent, while the results of research on 

gender differences in verbal violence (and indirect violence) are less consistent (Knight et al, 2002). 

Although gender differences are expected and explained at different levels, from the biological one, 

according to which women 's weaker physical strength causes them to use more indirect forms of 

violence, to the socialization one, according to which parents support direct forms of violence in boys, 

and discourage girls, so they must use more hidden forms of aggressive behavior. Also, Velki (2012) 

found that parental upbringing is more important for violent behavior towards peers for boys, and for 

girls the feeling of parental care and acceptance by parents and peers. 

Findings about the relationship between age and bullying do not seem to be unequivocal. A Bergen 

study found that 50% of primary school children who were exposed to bullying experienced this from 

children who were older than them. Similar results were obtained by authors in Croatia who showed 

that students in the final grades of primary school show the most violent behavior (Buljan Flander, Ćorić 

Špoljarić & Durman Marijanović, 2007). These and similar studies indicate an increase in violent behavior 

with age. Violent behavior increases during primary school age and is most common in children in the 

final grades of primary and lower grades of secondary school, followed by a decline. The peak of bullying 

among peers, especially relational violence, was recorded at the age of 14-15 (MurrayHarvey, Slee & 

Taki, 2010, as cited in Sušac, Rimac & Ajduković, 2012). Increase in violence in higher education primary 

school grades as well as primary school grades are explained by the attempt of children, and especially 

boys, to establish a dominant status in the group through violence (Vejmelka, 2012). As students 

approach the end of high school, violence decreases, which can be explained by learning more socially 

acceptable forms of behavior, better emotional regulation, and more serious sanctions imposed on 

older children for aggressive and violent behavior.  

Among other demographic characteristics of children, racial or ethnic affiliation were found important. 

Research on whether certain ethnic groups of children are more likely to be victims of bullying or to be 

bullies does not show consistent results. For example, some studies have found that American children 

of Asian and Hispanic descent are more likely to be victims of bullying (Peguero, 2009), while other 

studies have shown that children of Euro-American descent are more likely to be victims of bullying.  

The frequency of abuse seems to be conditioned by context, ie the participation of minority children in 

the classroom, school or community in general (Espelage & Swearer, 2003). Also, it is ethnic or racial 

affiliation in heterogeneous child communities that often conditions the content of bullying, so these 

children are ridiculed for their appearance, language, customs, etc. According to our knowledge, the 

variable of ethnicity as a risk factor has not been directly examined in Croatia for bullying, although it 

can be assumed that it could be, especially in communities that were more exposed to war suffering 
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and where the tendency of children to discriminate against members of other ethnic groups was 

established (Ajduković & Čorkalo Biruški, 2008). 

Considering the physical appearance of the child, it is pointed out that children who are physically 

stronger than others and children with increased body weight and obesity are more likely to commit 

classic forms of violence. Accordingly, Janssen et al (2004) classic bullying was more often committed 

by children with overweight (11.2%) and obesity (9.2%) than children of ideal body weight due to the 

ratio of height and weight of the individual (8.3 %). On the other hand, children with a lower physique 

than other children are usually at risk of experiencing violence, as well as children with overweight and 

obesity (DeSmet et al, 2014). 

To sum up, a combination of some of the following factors can contribute to the creation of violent 

behavior: 

- the emotional relationship of the parents in the early development of the child without warmth 

and empathy 

- compliant parents, do not set boundaries 

- parents tolerate aggressive behavior 

- parents corporally punish 

- children of strong temperament 

- group influence (eg child member of violent group of children): weakens brakes, reduces 

personal responsibility, offers patterns of behavior, even violent 

- media influence: observing violence encourages aggressive behavior, reduces compassion 

Who will be the perpetrators and victims is not influenced by the socio-economic conditions of the 

family (income, parental education, quality of housing). 

Protective factors  
 

In terms of protection factors in the family environment, strong attachment to family members and 

open communication about children’s problems are associated with less frequent child abuse and a 

greater likelihood that a child prone to violence will change their behavior over time. In addition, 

consistent parenting practices, and parental warmth) are protective factors against committing and 

experiencing violence among children. Also, respecting the child's opinion according to his age and 

maturity, exchanging ideas between parents and children, and acquainting parents with the child's 

friends reduce the likelihood of children's involvement in classical bullying and cyberbullying. The 

emphasized experience of connection with parents helps children exposed to bullying to cope with the 

experience of violence in a constructive way. In addition, the availability of support within the family 

can lead to a reduced risk of experiencing cyberbullying (Fanti, Demetriou, & Hawa, 2012). 

Puzić, Baranović and Doolan (2011) state that appropriate supervision of teachers and other school 

associates is an important source of support for students in resolving conflicts. Reducing children's 

involvement in violent behavior is also helped by clear classroom rules and a supportive climate, 

educating teachers about the importance of prevention violence, regular communication between 

teachers and parents, and teamwork of students. In addition, a strong sense of belonging to a school 

can help a child not respond to the violence experienced by aggressive actions but by constructive 
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conflict resolution. Also, quality teaching, monitoring the execution of school tasks and behavior, and 

care for students by their teachers contribute to reduced involvement of children in peer violence. 

Furthermore, a supportive school climate increases children's willingness to participate in violence 

prevention programs and encourages them to turn to adults if they participate.  

Regarding the sense of security of children at school, it was shown that 6% of children feel bad at 

school, and as many as 20% neither good nor bad. 3% of children feel rejected in school, and 9% are 

neither accepted nor rejected. Regarding the feeling of security in some parts of the school, 12% of 

children feel insecure in the school toilet, 11% on the way to / from school, 9% in the school hallway, 

8% on the school playground, 5% in the gym, 4% in the classroom and 3% in the dining room. It has been 

observed that a sense of security is significantly associated with both experienced and committed 

violence (children who experience and commit violence more often feel generally more insecure at 

school). 

Section 2: Consequences of bullying    
 

All kinds of violence have lasting consequences for the victim. Children, victims of bullying, withdraw 

into themselves, are afraid and do not tell anyone about their difficulties, they live under constant stress 

because going to school is their daily activity. They are afraid to go to school and change their usual way 

to school, they are insecure and seek the proximity of a teacher, they have nightmares, they want to go 

to another school, they think of suicide. Children who observe violence are insecure and frightened, 

prone to bowing to the abuser to protect themselves. They fear that they are potential victims in the 

future, and some sympathize with the student who is the victim and are unhappy that they cannot help. 

Violence creates an atmosphere of fear in which children feel insecure. Bullying is like a show. There is 

always a stage where the victim and the abuser are, and there are spectators (Buljan-Flander & Kocijan-

Hercigonja, 2003). Violent behavior among children has been associated with several mental health 

problems in children and adolescents, both internalized and externalized, as well as reduced school 

performance. 

Consequences of cyberbullying and electronic sexual violence can be diverse and affect family, school 

and social life. Mitigation is particularly pronounced in cases of cyberbullying, primarily because there 

is no direct face-to-face contact with the victim. This form of violence leaves as severe consequences as 

violence that occurs in the offline world. Victims of this type of violence avoid going to school, do not 

participate in school and extracurricular activities, and their success in school deteriorates. They show 

reduced interaction with the environment, their peers reject and isolate them, which leads to social 

exclusion. Peers often stigmatize and label victims of electronic sexual violence. Perceived violence in 

children and young people causes numerous psychosomatic consequences such as headaches and pain 

in the abdomen and back, and psychological consequences such as anxiety, anger, sadness, feelings of 

loneliness and inferiority, depression. According to Bilić (2018), there are many negative consequences 

of sexual harassment and sexual violence, and the most common consequences are: fear, 

inappropriate reactions, sleep problems, nightmares, and in cases of severe attacks and rape: 

depression, anxiety, suicidal thoughts, and suicide attempts. Homophobic and transphobic violence is 

associated with poorer physical and mental health, including the risk of anxiety, fear, depression, self-
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harm, and suicide. Studies from Belgium and the Netherlands, as well as Poland and the United States, 

show that LGBT students are two to five times more likely to think about suicide or have attempted 

suicide than their heterosexual peers. Victims often have low self-esteem and poor self-image, which 

leads to behaving problems and consuming various intoxicants (eg alcohol and drugs). Changes in sexual 

behavior that are inappropriate for the age of children and young people are also visible. Perceived 

violence affects the overall quality of life of children and young people. Self-harm, suicide attempt and 

suicide are the most serious consequences of violence (Strabić & Tokić Milaković, 2016), as evidenced 

by some tragic examples in Croatia. According to the meta-analysis of Livingston et al. (2011; Gradinger 

et al., 2015), victimization is associated with higher levels of depression, anxiety, feelings of loneliness, 

drug and alcohol consumption, suicidal ideation, low self-esteem, lower academic achievement, 

satisfaction life and prosocial behavior. In addition, higher levels of depression, anxiety, feelings of 

loneliness, drug and alcohol use, and lower levels of self-confidence and life satisfaction have been 

shown to be associated with more frequent involvement in electronic violence (Livingston et al., 2011; 

according to Gradinger et al., 2015). 

Adolescents who are perpetrators of cyberbullying are more often low self-control and highly 

emotional and more often and more express externalized problems such as aggression, behavioral 

problems, and drug consumption (Fahy et al, 2016). Fletcher et al (2014) state that bullies are more 

likely to show hyperactivity and behavioral problems than those not included. Victims generally exhibit 

internalized psychological problems such as depression, feelings of loneliness, low self-esteem, social 

anxiety, or school-related phobias (Olweus, 1999; as cited in Dìlmaç, 2009). Also, victims often have 

fewer friends (Tarablus et al, 2015) and are at greater risk of social isolation which can then 

consequently be accompanied by some of the before mentioned psychological problems.  

Exposure to violence can also cause some short-term consequences (Bilić, Buljan Flander & Hrpka, 

2012: 273): 

- chronic absences from school, 

- resistance to going to school, 

- poorer school performance, 

- heightened fears 

- lower self-confidence and self-esteem, 

- a sense of inferiority 

- loneliness 

- withdrawal, 

- feeling abandoned, 

- hypersensitivity, 

- suicidal thoughts 

- psychosomatic symptoms (headache, abdominal pain, back pain, dizziness, difficulty sleeping, 

morning fatigue). 

 

The long - term consequences of exposure to violence are (Bilic, Buljan Flander, Hrpka 2012: 274): 
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- experience yourself as a different person from others in society, 

- anxiety, 

- depression, 

- lower self-esteem,  

- eating disorder, 

- attention deficit disorder, 

- feeling powerless to stand up for oneself, 

- a sense that the world is not a safe place, 

- learned helplessness, hopelessness, 

- anger and resentment at the world, 

- fail to reach their potential (as peer violence mainly occurs at school, students who are exposed 

to violence for a long time see the school environment as hostile, intimidating and go through 

most of school feeling anxious and insecure) and therefore often miss school, and their school 

success is often weaker than that of their peers. 

Section 3: Good practises for parents    

1. “European Awareness Raising Campaign on Cyberbullying”, or #DeleteCyberbullying 
 

The #DeleteCyberbullying project brought together eight partners from seven countries from Februay 

2013 to July 2014. The project contributed to developing a common approach to risk-prevention, 

information and guidelines to families, parents, children and other relevant stakeholders through the 

cooperation of the international partners. 

COFACE coordinated eight partners from different European countries, who share the same interest, 

namely, to raise awareness to the issue, develop some tools to help prevent, and make early 

intervention possible, as well as to empower victims. European Partners: ASGECO-Confederación 

(Consumers’ Confederation), Spain; BeatBullying (Anti-bullying Organisation), UK; CWSP (Center for 

Women’s Studies and Policies), Bulgaria; Gezinsbond (Flemish Leagues of Families), Belgium; Isadora 

Duncan (Foundation of One-Parent families), Spain; KMOP (Family and Childcare Center), Greece; 

Väestöliitto (Family Federation), Finland; Kék Vonal, Hungary.  

There were several objectives of the #DeleteCyberbullying project: 

 A general acknowledgementthat cyberbullying is a real and substantial danger and causes 

immediate and significant harm. 

 An exchange of best practice about recognition, monitoring and prevention of harmful on-line 

communication and cyberbullying, especially in schools and families. 
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 Specific recommendationsto policy and decision makers at EU and Member States levels – 

examples of prevention campaigns with positive impact. 

 Development of an on-line campaign material and encourage the involvement of children and 

young people, who want to be part of the social and behavioural change we would like to create. 

Three main activities were planned: 

1. The organisation of a EU level conference on cyberbullying in Madrid in May 2013 which 

brought together key stakeholders across the EU working on the topic. 

2. A virtual march (The Big March) taking place later this year and will enable civil society as a 

whole to demonstrate and bring the issue of cyberbullying to the attention of policy makers. 

3. The development of tools for parents, teenagers and teachers: a video and an app. 

Date of development: February 2013 

Implementation organization (private or public): COFACE Families Europe 

Purpose (educational, intervention, awareness raising, etc.): Prevention, educational, intervention 

Sustainability (is it still being implemented?): No 

 

2. ENABLE (European Network Against Bullying in Learning and Leisure Environments) 
 

The ENABLE public launch took place in Athens on 11th - 12th of March 2015. and brought together 

more than 50 policy makers, teachers, academics, and health professionals from around the globe, the 

aim being to introduce the project, provide a forum of discussion for the Think Tank members and create 

solidarity as the project continues. ENABLE PARTNERS: European Schoolnet (Belgium) – coordinator; 

Centre for Digitale Paedagogik (Denmark); Princess Diana Awards (UK); South West Grid for Learning 

(UK); Partners in Learning (Croatia); For Adolescent Health (Greece); Vodafone; Facebook; Twitter; 

Ask.fm; Liberty Global. 

ENABLE (European Network Against Bullying in Learning and Leisure Environments) aims to tackle 

bullying in a holistic way, helping young people exercise their fundamental rights in the home, school, 

class and community (i.e. peer group). The project aims to develop social and emotional learning skills 

as a means of building resilience in young people so that they can better understand and become more 

responsible and effective for their on- and offline social interactions. ENABLE has been implemented in 

half a dozen countries across Europe. The project partner from Croatia (Partners in Learning) developed 

a useful Handbook about bullying prevention for parents and guardians. The Handbook: 

 gives an overview of the ENABLE project 

https://ucitelji.hr/wp-content/uploads/2018/01/ENABLE-ov-priručnik-.pdf
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 explains what bullying is 

 helps you recognize signs that your child is bullying or being bullied 

 advises you on what to do if your child has become a victim of peer violence 

 advises you on how to help your child stay safe online 

 gives you great ideas for building your child’s emotional intelligence 

 advises you on how to get involved in the ENABLE project at the school your child attends. 

Date of development: 11th – 12th  March 2015. 

Implementation organization (private or public): European Schoolnet (Belgium) - coordinator 

Purpose (educational, intervention, awareness raising, etc.): The purpose of the project is educational 

and awareness raising. 

Sustainability (is it still being implemented?): The project can still be implemented in schools across 

Europe and all the resources are available online. 

 

3. CAP (Child Assault Prevention) 
 

CAP is one of the most quality and most comprehensive programmes for the primary prevention of child 

abuse in the world. CAP originated in 1978 in Columbus, Ohio, USA. International Center for Assault 

Prevention – ICAP, established in 1985, has expanded the programme to most of the states in the USA 

and 18 countries around the world, one of which is also Croatia since 1999. The Parents’ Association 

Step by Step is an ICAP Regional Training Centre for Croatia. 4 versions of the CAP programme are 

implemented in Croatia through a network of educated CAP helpers: Pre-school CAP for children of pre-

school age; elementary CAP for children of a younger school age; TeenCAP for teenagers, and CAP for 

children with developmental difficulties (Special Needs CAP).  

The CAP programme, one of the oldest and most reputable programmes for primary prevention of child 

abuse in the world has been carried out in Croatia for full 20 years.  

The goals of the CAP programme are:  

1. To reduce the vulnerability of the children and their exposure to various forms of violence by 

teaching them effective prevention strategies and ensuring more quality support from adult 

persons who are important to them (parents, legal guardians, and educators). 

2. To encourage the local community to actively advocate the prevention of violence in society, 

particularly the prevention of violence against and among children.  
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1. To encourage educational institutions to a systemic approach to primary prevention of violence 

against and among children.  

Parents’ Association Step by step has published two handbooks for parents within CAP programme: 

1. How to help children be safe, strong and free 

2. How to teach children about abuse prevention 

Date of development: CAP originated in 1978 in Columbus, Ohio, USA and is being implemented in 

Croatia since 1999. 

Implementation organization (private or public): International Center for Assault Prevention – ICAP 

(USA), PA Step by step (Croatia) 

Purpose (educational, intervention, awareness raising, etc.): The purpose of the project is prevention. 

Sustainability (is it still being implemented?): The project can still be implemented in schools in Croatia. 

 

4-Center for Safer Internet 
 

The Center for Missing and Abused Children is a leading organization that has been working for more 

than ten years in the field of protection of children from abuse and sexual exploitation via the Internet. 

Through many years of experience in protecting children and young people from sexual abuse and 

exploitation on the Internet, they have noticed the need to establish a national Center for Safer Internet. 

The increase in child abuse as well as the development of new forms of abuse is closely related to the 

development of technological communication achievements. Thus, the Internet, as the most popular 

means of communication and information, has become part of the daily lives of children and young 

people who, unfortunately, are often exposed to inappropriate content. As the Internet is a place where, 

at least in Croatia, there is no systematic content control mechanism within the state apparatus, the 

responsibility remains on children and young people, and especially on parents who should control their 

children 's use of the Internet. 

The project "Safer Internet Center Croatia: Making the Internet a good and safe place" (2020-HR-IA-

0051) is co-financed by the European Union under the Department C - Connecting Europe Facility. The 

project is implemented under the auspices of the Innovation and Networks Agency (INEA) under the 

authority delegated by the European Commission. The project coordinator is the Center for Missing and 

Abused Children, and the project partners are A1 Hrvatska d.o.o., the Primorje-Gorski Kotar County 

Public Health Teaching Institute and the Osijek-Baranja County Health Center. The project lasts 12 

months (1st of January, 2021. - 31st of December, 2021.). The aim of the project is to maintain and 

improve the work of the Center for Safer Internet, maintain and improve the Hotline service for 

https://urkpk.org/wp-content/uploads/2020/04/Kako-pomoći-djeci-da-budu-sigurna-jaka-i-slobodna-vodič-za-roditelje.pdf
https://urkpk.org/wp-content/uploads/2020/04/Kako-poučavati-djecu-o-prevenciji-zlostavljanja-vodič-za-roditelje.pdf
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reporting harmful content on the Internet and maintain and improve the Helpline service for children 

and parents to report harmful content and get professional help. These services are free for users. 

Achieving the project goal will be achieved through interdisciplinary and intersectoral cooperation 

between project coordinators and project partners through the implementation of project activities.  

The Center for Missing and Abused Children also has a helpline that offers:  

 help and support in case of violence over the Internet 

 advice on how to protect yourself on the Internet and how to use the Internet safely 

 advice on what to do and how to deal with inappropriate content or contact on the Internet. 

Date of development: 1st of January 2021. 

Implementation organization (private or public): The Center for Missing and Abused Children (Croatia) 

Purpose (educational, intervention, awareness raising, etc.): The purpose of the project is educational, 

prevention and intervention 

Sustainability (is it still being implemented?): The project is still be implemented through the helpline. 

 

5. The Brave phone for parents 
 

The Brave Phone for Moms and Dads is a helpline where a parent can discuss all the concerns related 

to a child’s positive psychosocial development. The line is a place where a parent can expect support 

and advice in the field of competent parenting, improving communication with the child or young 

person within the family, how to talk to the child about divorce, all forms of child abuse and neglect and 

other areas closely related to protecting the child's needs and rights. but also responsibilities. The 

helpline for parents is provided on a national level by Brave Phone, a non-governmental, non-profit 

organization founded in 1997. and registered in 2000. The organization was established with the aim of 

providing direct assistance and support to abused and neglected children and their families, but also 

work on the prevention of abuse and neglect as well as unacceptable behavior of children and youth. 

Implementation dynamics: 

Every working day from 9 am to 8 pm the line is open on the toll-free number for callers 0800 0800. On 

average, the line receives 10-15 calls a day that are included in statistical processing (advisory, 

informational and silence calls) and the same, according to statistics data, primarily concern the issue 

of family relationships. Volunteers are on duty on the line and are deployed according to daily shifts 

lasting from 3 to 4 hours. 
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Activities: consultation; informing; informing the competent and cooperating institutions (CSWS, police, 

schools, kindergartens, MoHSW, MSES) about the suspicion of child abuse and neglect. 

Date of development: 1997.  

Implementation organization (private or public): The Brave Phone (Croatia) 

Purpose (educational, intervention, awareness raising, etc.): The purpose of the project is educational 

and intervention 

Sustainability (is it still being implemented?): The project is still be implemented  through the helpline. 

 

6. „Luka Ritz“ Center  
 

Luka Ritz Center is a social welfare institution founded by the City of Zagreb. The „Luka Ritz“ Center 

opened its doors in 2017., and has emerged from the need for systematic and comprehensive care for 

children and young people who are at risk and children with behavioral problems. The Center’s vision is 

to ensure a tolerant, supportive and human environment for children, young people and their families, 

and to promote responsible behavior towards oneself and others and to contribute to the prevention 

of risk and behavioral problems, especially violence among children and young people. The Center offers 

counseling and psychosocial support for parents, experts and children in forms of: Individual counseling, 

support groups and telephone and online counseling. Parents (or legal guardians of a child) can become 

clients of the Center if they: 

 have questions about child raising (setting boundaries, creating rules, having consistency, etc.) 

 have noticed changes in their child’s behavior 

 it is difficult for them to deal with the adolescence of their child 

 think that their child is spending too much time on the internet, social networks, and cell phones 

 have a child that is confronted with peer pressure or other forms of violence 

 have a problem with partner relationship and different educational styles 

 simply feel that they have a child with whom it is difficult to deal with 

Date of development: 2017.  

Implementation organization (private or public): Luka Ritz Center (Croatia) 

Purpose (educational, intervention, awareness raising, etc.): The purpose of the project is educational, 

awareness raising, prevention and intervention 

Sustainability (is it still being implemented?): The project is still be implemented. 
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